
The Assessment of Teaching in Higher Education 



Three key questions 

• Is it useful and important to evaluate teaching? 

• Are imperfect teacher evaluations better than no evaluations at all? 

• Can research evidence help improve the evaluation process? 

 



The Teaching Dossier 
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Reasons for using TRFs 

•

•

•

•

–

•



Concerns about TRFs 

• Teaching is multidimensional so TRFs must be 
multidimensional 

• Ratings cannot be used to measure an instructor’s impact on 
student learning 

• Ratings are popularity contests 

• Instructors who assign high grades are rewarded by high 
ratings 

• Other extraneous factors introduce bias into ratings that 
make interpretation unfair.  

• Review committees do not evaluate teaching properly 

•  TRFs cannot be used for teaching improvement 

• Electronic teaching portfolios are a waste of time. 
 





TRFs: Global questions (Product) 

• How would you rate this instructor in general, all-around teaching 
ability? 

• How much did you learn in this course? 

• How would you rate the overall effectiveness of this course? 



TRFs: Specific questions (Process) 

•Understandable course objectives 
•Communicates clearly 
•Uses appropriate evaluation techniques 
•Gives adequate feedback 
•Is well prepared 
•Is enthusiastic 
•Answers questions 
•Permits differing points of view 
•Is accessible 
•Makes it easy to get help 



Global vs. specific questions 

• Global questions very useful for summative decisions 

• Specific questions low in content and predictive validity across myriad 
teaching situations 

• Large lecture vs. small discussion 

• Teacher vs. student centred learning (collaborative learning, problem-
based inquiry) 

• Distance, online and blended learning 

• Specific questions very useful for formative purposes 



Multisection validation studies 
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43 Multisection Validity Studies 

• Multivariate meta-analysis (d’Apollonia & Abrami;1996, 1997a, & 
1997b) 

• 741 validity coefficients 

• General instructor skill = +.26 to +.40 (95% CI) 

• Correction for attenuation = +.47 

• Cohen (1981) 

• Specific factors  

• Validity coefficients were lower (e.g., -.02; +.23) 

 

• Global rating items are better predictors of teacher-produced 
student learning than specific rating items 
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The Doctor Fox Effect 

• Educational Seduction 

• What is the effect of teacher personality, more specifically, instructor 
expressiveness, on student ratings?  

• Is their a “biasing” effect of instructor expressiveness even when 
lecture content is low?  
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Electronic portfolios: Modern tools for faculty 
assessment 
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• Individuals high in SRL outperform those low in SRL on demanding, 
complex, and novel tasks (Zimmerman, 2011). 

 

• Using ePEARL: Electronic Portfolio Encouraging Active Reflective 
Learning  

 



The SRL Model 

Schunk & Zimmerman (1994, 1998) 
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SRL Stages 

• Forethought or Planning 

• Goal setting and selecting task strategies 

• (Goal—increase in-class collaboration) 

• (Strategy—use TGT method) 

• Performance/Volitional Control or Doing  

• Enacting the task and strategies 

• (Managing the strategy in class) 

• Self-reflection or Reflection 

• Self and other feedback 

• (Were students engaged? Did they learn the content? How do I 
gather student feedback? How do I improve the exercise in 
future? ) 

 



ePEARL Level 4: Using technology for 

teaching 



Thank you 
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The SRL Model 

Schunk & Zimmerman (1994, 1998) 
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Task Analysis 

 setting goals 

 planning strategies 

Self-Motivation  

 self-efficacy 

 outcome expectations 

 intrinsic interest 

 learning goal orientation 



The SRL Model 

Schunk & Zimmerman (1994, 1998) 
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Self-Control  

 self-instruction

 imagery

 attention focusing 

 task strategies 

 

Self-Observation 

 self-recording 

 self-

experimentation 

  



The SRL Model 

Schunk & Zimmerman (1994, 1998) 
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Self-Judgment 

 self-evaluation 

 causal attribution 

Self-Reaction 

 self-satisfaction/affect 

 adaptive-defensive responses 

 





ePEARL Level 4: Planning Sidebar 





Task Analysis 

 setting goals 

 planning strategies 











Self-Motivation  

 self-efficacy 

 outcome expectations 

 intrinsic interest 

 learning goal orientation 



Level 4: Doing 



Self-Control  

self-instruction 

imagery 

Attention focusing 

task strategies 

 



Self-Observation 

 self-recording 

 self-

experimentation 

  





Level 4: Reflecting 

Self-Judgment 

self-evaluation 

causal attribution 

Self-Reaction 

self-satisfaction/affect 

adaptive-defensive  responses 

 



Overview - Graphs 




